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Abstract 
Today the use of technological tools has become an evolution in language learning and language acquisition. Many 
instructors and lecturers believe that integrating Web-based learning tools into language courses allows pupils to 
become active learners during learning process. This study investigate how the Learning Management Blog (LMB) 
overcomes the learning time and space constraints that contribute to students’ language learning and language 
acquisition processes. The participants were 30 ESL students at National University of Malaysia. A qualitative approach 
comprising an open-ended questionnaire and a semi-structured interview was used to collect data. The results of the 
study revealed that the students’ language learning and acquisition processes were enhanced. The students did not face 
any learning time and space limitations while being engaged in the learning process via the LMB. They learned and 
acquired knowledge using the language learning materials and forum at anytime and anywhere. 
Keywords: learning time, learning space, learning management blog 
1. Introduction 
With the significant entry of technology, the traditional way of English teaching and learning had considerably changed. 
Technology has made so many opportunities available to make teaching and learning interesting. In addition, with the 
help of technology, teaching and learning may become more productive in terms of improvements and enhancements. 
Therefore, technology is one of the most important drivers of both social and linguistic changes. Today, accessing 
technology can help learners learn language even outside the classroom without teacher’s attendance. In other words, 
with the help of technology and integrating social networks into language classes, students would be able to be involved 
in language learning and acquisition processes continuously at anytime and anywhere. 
Blog, which is one of the internet media, can be a kind of language learning platform where students can interact with 
each other by sharing ideas, experiences and thoughts with no learning time and space boundaries. Students can make 
use of the language learning materials even though they are not in the classroom. Supyan et al. (2009) believed that 
“unlike the face-to-face discussion in the classroom that is limited by learning space and time, e-Forums allow teachers 
and learners to interact with one another outside of the four walls and specified time”.   
Various technological tools can be integrated as tools or platforms in learners’ language learning. “Within L2 contexts, 
blog provides an alternative to writing assignments that would normally be presented to the instructor. The 
chronological ordering of blog entries creates for each student an archive of their personal work that they can, and do, 
revisit and reflect upon (Thorne and Payne, 2005)”. A wide number of researchers (Duber 2002; Campbell 2003; 
Downes 2005; Brian 2006) have indicated that the potential of synchronous Web 2.0 tools is represented by the 
opportunity provided to learners to be involved in outside classroom activities where they learn through interaction and 
connectivity. This potential even more is realized especially when they are applied to traditional classroom situations 
where printed materials or textbooks represent the only source for language learning and language acquisition and 
teachers are the facilitators. Moreover, these technological tools play a role in enhancing ESL students’ learning 
motivation, autonomy, attitude and even general language learning performance (Kabilan et al. 2010; Mazman and 
Usluel 2010; Pasfield-Neofitou 2011). 
The application of blogs to ESL learning has been investigated by many previous researchers. The investigation of these 
studies has focused on different aspects of blog in relation to language learning and teaching. Most of the studies 
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focused on the learners’ perceptions and attitudes towards language learning using technology. For example, Hong et al. 
(2003) conducted a study among Malaysian learners on the success of technology and internet-enriched teaching and 
learning environment in moulding positive attitudes. The focus of the study was on the students’ attitudes towards using 
the Internet as a learning platform. Data were collected via survey questionnaires. The findings of the study showed that 
the learners had positive attitudes towards using the Internet as a learning tool, adequate basic knowledge of the 
Internet, and illustrated the learning environment as supportive of using the Internet for learning. So, this study is 
significant as it focused on both teaching and learning aspects. Sun (2009) also conducted a study on the emerging 
themes characterize perceptions of participants' blog experiences. He focused on the learners’ learning processes and 
learning strategies in voice-blog activities. The findings of the study proved that students improved a series of blog 
stages, including conceptualizing, brainstorming, articulation, monitoring, and evaluating, and used different types of 
strategies to deal with blog-related difficulties. In addition, the students perceived blog as a means of learning, self-
presentation, information exchange, and social networking. 
In Arabic context, Al-Fadda and Al-Yahya (2010) investigated a study on the students’ experiments of using blogs to 
encourage themselves to do pre-class reading assignment and reflections after class. They focused on students’ attitudes 
towards the use of blogs. The findings of the study showed that there was a positive attitude towards the use of blogs for 
pre-class preparation and post-class reflections. Yet, considering the successful experience, it is vital to consider the size 
of the sample, students’ educational level, and the type of reading assignment as well. Waely and Aburezeq (2013) 
explored pre-service Arabic language teachers’ perceptions of using the blog as a learning tool, and the defects of 
collaborating via the blog. The findings of the study indicated that the participants perceived the course blog as a 
powerful application to improve their learning through facilitating active interaction with the instructor, peers and 
course content. Finally, (Zarei and Al-Shboul 2013) conducted a qualitative study on Jordanian EFL learners’ 
perceptions towards language learning via blog. They found that the learners perceived the blog as an interesting and 
helpful learning tool since interacting via blog helped them improve their English language skills as well as their 
communication skill based on peer feedback. 
In terms of students’ perceptions towards using language learning blogs, Halic et al. (2010) also explored whether or 
not the use of blogs in a large lecture class would enhance students' perceived language learning. The findings of the 
study showed that while a majority of the students reported that blog enhanced their learning and led them to think 
about course concepts outside the classroom, fewer perceived value in peer comments. Furthermore, Sujud and Abd 
Rahim (2013) investigated the use of blog writing from the perspective of Korean learners learning the Malay language 
as a foreign language. The findings of their study showed that the blog helped the Korean students in learning the Malay 
literature. In addition, based on the findings of the study, the students became more motivated and confident in writing, 
especially in the Malay language. It is worth stating that Luo and Gao (2012) examined students’ learning experiences 
in a set of structured micro-blog-based class activities in an exploratory study with a small sample size. The results of 
the study indicated that the structure provided by the instructor in the micro-blog activities allowed the learners to focus 
on the learning content as well as participate actively. The findings of their study also revealed that, after the class 
activities, the students had an increased positive attitude towards the educational use of micro-blog after the class 
activities. 
A study by Hourigan and Murray (2010) focused on the pedagogical and support role of the teacher as well as 
considering the content of learners’ reflective output throughout the course in the blog. The findings of the study 
showed that integrating blog into the language classroom is not a straightforward issue and it requires a great deal of 
groundwork beforehand in order to validate its inclusion in any type of academic course. In a sense, the teacher should 
ideally provide a structured and dependable guidance framework which learners can access in times of self doubt or 
difficulty. Furthermore, Ozkan (2011) carried out a study to provide a picture of a group of English Language Teaching 
(ELT) learners reflecting on their experience drawn from a blog facility used as a tool for sharing and commenting on 
peer performance in classroom setting. The findings of the study illustrated that blog experience had both positive and 
negative aspects. For the positive aspects of using blog, the findings showed that the Turkish EFL learners enhanced 
writing skill and self evaluation. In addition, they made use of the provided tool to reinforce peer to peer feedback and 
communication. On the other hand, negativity regarding the issues dealt with in this study tackled through continuous 
observation, training and awareness raising. Finally, a study by Zarei and Supyan (2014) showed that the learning 
management blog assisted the students to develop their independent learning interest as well as their motivation to use 
the English language learning materials in the learning management blog. 
As it is obvious that the above studies have investigated the use of blog in education. Nevertheless, none of the above 
studies focused on how the LMB overcomes the learning time and space constraints that contribute to learner's language 
learning and language acquisition processes. Based on the data obtained from the need analysis carried out in the same 
course with 30 students, the researchers realised the students’ problems in terms of learning in the classroom. The 
students voiced out that although the teacher provides them with some language learning materials related to the course, 
however they are still in need for extra learning materials in order to do their class assignments and tasks. In addition, 
they pointed out that the time limitation in the classroom never allows them to have sufficient discussion and interaction 
with the teacher as well as their classmates; therefore, they require more opportunities for sharing their knowledge and 
understanding with their classmates. Based on the students’ feedback, attending the English course twice per week was 
not enough to improve their English skills. By studying the students’ problems and needs, the LMB was created to 
overcome the learning time and space constraints that contribute to student's language learning and language acquisition 
processes.  
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2. Method 
Purposive sampling was applied to carry out this qualitative study. The sample involved 30 ESL students who attended 
the English Course at National University of Malaysia. The researchers used semi-structured interview and open-ended 
questionnaire in order to gain rich data to the objective of the study. The obtained data were analyzed qualitatively 
using content analysis. 
3. Findings 
The open-ended questionnaires were distributed to the students at the end of the semester. The students were given 
sufficient time in order to answer the questions patiently and clearly. The 30 students were also interviewed at the end 
of the semester. The interview questions were interrelated and interdependent to the questions asked in the open-ended 
questionnaire, because the researchers believe by recycling the questions from different perspectives, they will gain in- 
depth and rich information to answer the research questions of the study. 
In the open-ended questionnaire, the students were asked to share their opinions about the time they had for answering 
the questions in the LMB. According to the students’ responses, the researchers realized that the students never had 
difficulties to answer the questions in the LMB as there were no learning time and space constraints for them to take 
part in the LMB activities. They all agreed that having sufficient time to answer the questions was a significant factor in 
order to think deeply and carefully about the questions. Based on their answers, they always had difficulties to answer 
the teacher’s questions in the classroom due to the limitation of time. They mentioned that most of the times they were 
not given sufficient time to answer the teacher’s questions, while they did not have such problems for answering the 
questions in the LMB. 27 students believed that learning via the LMB was a continuous learning process in which they 
were able to log in the LMB and start learning at anytime and anywhere. For example, one of the students mentioned 
that: 

“As a matter of fact, it was very good opportunity for me participate in the blog at any time. No have specific 
time for participation in the blog make me more motivated to learn English. For the questions, I always tried 
to think very carefully and deep first and then post my answer in there. I have the chance to even discuss with 
others or get some information about the answer from the material in the menu before I posting my answers 
there. That was very good”. (R6) 
 

In the interview, the students were asked to share their opinions about the time they had for answering the questions in 
the LMB and in the classroom. All in all, their answers were in line with the feedback that the researchers received from 
the question in the open-ended questionnaire. The students believed that due to having sufficient time to answer the 
questions in the LMB, they were able to think carefully and post their answers and ideas. They mentioned that having 
insufficient time to answer the teacher’s questions in the classroom was the problem that sometimes made them 
stressful.  

“I think that is a good question. For me, I was very happy that we have enough time to read the questions and 
prepare myself to answer them in the blog. Actually, when I have enough times I can think more and also 
sometimes I can search about my answers also and then only post them in the blog. It was really helpful. I 
think sometimes we have these problems about timing in the class. When we want to write our ideas and 
answers in the class, we don’t have many time or sometimes we feel stress”. (R15) 
 

Moreover, the researchers asked about the students’ feelings when they already knew that there was no time constraint 
for participating in the LMB activities. Based on the students’ responses, the researchers found that the students were 
satisfied as there was no time limitation to share and post their ideas and views. 26 students stated that they became 
more interested and willing in participating in the LMB because they had the opportunity to reply to their friends’ posts 
at any time. In addition, 4 students mentioned that they never felt nervous or uncomfortable since they had enough time 
to post their ideas and interact with their classmates in the LMB. Thus, they always took part in the LMB activities in a 
relaxed and calm mood which helped them learn more enthusiastically.  

“For me, it was very good that we don’t have any time limitation to write in the blog. Actually I opened the 
blog in my free time especially in the weekends to participate in the forum and also read the tips and also 
watch the speaking video. I was so happy and relax to do all these things in my free time”. (R1) 
 

In the interview session, the students were also asked to share their opinions regarding the time they had for answering 
the questions or posting comments on the LMB. All students strongly agreed that having no time limitation in the LMB 
for answering the questions, uploading their class assignments, posting their information, sharing their thoughts, and 
asking questions from each other helped them improve their language learning. Based on their responses, the 
researchers discovered that the students were happy and relaxed as they were not given any specific time to post or 
comment on the LMB.  
According to the students’ feedback, learning time and space constraints affect the process of learning. Referring to the 
classroom time which was four hours per week, the students never had enough time to ask their teacher about their 
problems and difficulties they had regarding their class assignments as well as English language skills. They mentioned 
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that, having time limitation in the classroom, sometimes creates stress and tension. They believe that, limitations of 
learning time and space make them panic and stressful which leads them to feel uncomfortable and sometimes 
confused. Such problems disturb the process of language learning and language acquisition.  
The students stated that they were able to answer the questions in the LMB patiently, carefully and cautiously. They 
always had sufficient time to think twice in order to share their ideas and thoughts with the peers in the LMB. In other 
words, all students agreed that the LMB reduced their stress and anxiety during the learning process.  

  “As for me, the time was always very good. Especially when there is a question in the discussion forum for 
us, I answered the question and I am able to take my long time to think about the answer. Nothing was push 
me. Unlike the class, I had enough time to think deep about everything. My focus was more. Therefore, I really 
prefer to comment and share my opinions in discussion forum rather than the sharing my ideas in the class. It 
was more better and it give more time to think deep”. (R9) 
 

Another question in the semi-structured interview was formulated to find out the students’ opinions about continuous 
learning in the LMB. 22 out of 30 students voiced out that learning via the LMB was more affective and helpful as 
compared to the traditional way of learning in the classroom. Based on the students’ responses, by attending the English 
course for four hours, the learning process would not be continuous; while by using the LMB outside the class they 
were still involved in the language learning and language acquisition processes anywhere and anytime. They believe 
that, continuous learning is very helpful and make them more motivated to learn and acquire more knowledge. The 
students mentioned that the opportunity of forgetting lessons, tips, techniques and skills is more when the learning 
process is not continuous. According to the students’ feedback, by having a non-stop learning environment such as the 
LMB, not only they are able to keep practicing the English language skills but also they remember the lessons, tips and 
significant points which were mentioned by the teacher in the classroom.  

 “In fact, when we learn continuously definitely it is more useful. For me, attending the class only two times 
per week isn’t enough. Sometimes I forget some important lessons or things that my teacher teach me, so when 
I open the blog to practice, automatically I can remember those things which I forget. Even I can see that my 
friend post about those lessons also. So, it also will help me to practice again and more than two times in 
week. This is really good because I can always open the blog and improve my English”. (R16) 
 

The students stated that, by having no limitation with regard to learning time and space, they improved their English 
language learning and language acquisition due to the following reasons. They believed that they are more motivated to 
learn when there is no learning time limit or space barrier. Based on 3 students’ opinions and feedback, they became 
more interested in learning English. According to them, learning time and space limitation cause some difficulties such 
as: not having enough time to get engaged in learning and acquisition processes, having less interaction and discussion 
with the teacher as well as the classmates, and losing interest and motivation.  

 “I can say that learning continuously is very useful. For example, by using the blog during this semester I 
really improve my English, because I have chance to use the blog and the contents to practice English 
language more. So, no need to wait only for the class and my teacher to learn. Have interaction continuously 
with my friends really help me to improve my English skill. This semester I become more motivated to learn 
English if I compared to the previous semester. I want to say that I used the blog many times per week in this 
semester, so I learn a lot of things more than learning in the class”. (R24) 
 

The next question was set in order to find out how the students felt when they already knew that there was no time 
constraint for participating in the LMB activities. Based on the students’ responses the researchers found that all 
students were satisfied and happy as they were not given any specific time to answer the questions in the LMB, 
discussing and interacting with others, sharing their ideas, posting their tasks, and making use of the provided language 
learning materials in the LMB. According to the feedback given by the students, it can be concluded that having no 
learning time and space limitations made them feel more confident, motivated, relaxed and convenient. They stated that 
as long as they were already informed that there was no specific time for participating in the LMB activities, they never 
felt anxious, stressed, being in a hurry to come up with the answers to the questions or be engaged in the interaction. 
They all believe that the pressure of time always makes them feel uncomfortable and it will lead them not to think 
deeply and carefully about the questions, topics as well as the lessons. Here is one example of what the students 
mentioned: 

  “In fact, because we don’t have specific time for post our comments and assignments. it helped me to do my 
assignments more carefully. Also, help me to share my problems with my friends in the discussion forum before 
submit to my teacher and even before to upload my assignments in the blog. I was more confident when I can 
learn from the learning materials and also from my classmates’ ideas because at any time we were free we log 
in and learn something. The time was not less to do all things”. (R19) 
 

Another question in the open-ended questionnaire was formulated in order to find out whether or not the students were 
stressed while answering the questions in the LMB. By receiving the students’ responses, the researchers found that the 
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students were never tense or anxious while participating in the LMB activities because there was no time limitation. 
They were able to discuss their class assignments and tasks with peers in their free time and improve their writing and 
tasks. Some of the students believed that feelings of stress and panic appear when they face lack of time.  

“Actually, I was never stress or nervous when answering the questions in the forum. I think this is because I 
have enough time to think about the answers to the question in the blog. So, I post my responses in the blog in 
good mood in my room patient. Sometimes I got help from the tips and videos in the blog to answer more 
better also. Because I had enough time to read learning materials and then share my idea in the blog to 
improve my informations and  also my outline”. (R7) 
 

27 out of 30 students mentioned that they get stressful and tense when they want to answer the teacher’s questions in the 
classroom due to having only a few minutes to come up with the answers. According to them, feelings of stress and 
anxiety affect their learning processes.  

“I think it is very good idea that there no specific time to answering the question in the blog. So I was always 
relax and comfortable to think and reply to all  questions. In the class sometimes I get very stressful when I 
want to answer to teacher because he don’t give me a long time to think twice. Also, I prefer to learn by blog 
more than the class because I never stressful”. (R11) 
 

In the interview session, the students were also asked a question regarding their feelings while answering the questions 
about their class assignments in the LMB. 24 students agreed that they felt comfortable and relaxed to answer the 
questions in the LMB. They all believe that answering the questions in the classroom makes them stressful especially 
when the teacher asks them to answer a question orally. Based on their feedback, the feelings of stress and anxiety 
appear when they face lack of time to think of the answers and come up with the answer. They believe that answering 
the questions in the LMB did not make them stressful because they always had time to think deeply and search for the 
answers to the questions. 6 students voiced out that they become stressful in the classroom while answering the 
questions because they are shy to speak in the classroom. Feeling of shyness was the reason why they became stressful 
while answering the questions to the teacher. They agreed that answering the questions in the LMB never made them 
anxious because they felt very relaxed to think about the answers and post their ideas. One of the students’ answers is as 
following: 

 “Well, I think participating in the blog never make me stressful. The reason can be the environments or also 
time. Sometimes I participates in the blog in my room, coffee shop or even library. I like the quite environment 
when I want to share my ideas in the blog. Also, there is no time pressure for me to answer the questions or 
also to share my ideas. But in the class, I sometimes feel stress because of the teacher presence and even my 
classmates”. (R13) 
 

Eventually, based on the students’ feedback via the open-ended questionnaire and semi-structured interview, it is 
obvious that the students did not feel anxious or stressed while participating in the LMB activities due to having 
sufficient time. They felt comfortable and relaxed to think deeply and post their opinions and task on the LMB, since 
there was no specific time allocated for their participation to make them stressful. In other words, they had the freedom 
of choosing their own times to post their ideas and tasks during the semester as well as getting involved in the 
discussion with their group members. Based on the responses given by the students, learning in the classroom 
sometimes is stressful due to being shy or having insufficient time to get prepared to answer the teacher’s questions. In 
addition, the students participated in the LMB activities and made use of the language learning materials as well as the 
interaction due to having sufficient time.  
4. Discussion of findings 
The students made use of the scaffolding facilities by reading the language learning materials at any time. By referring 
to Vygotsky’s constructivism theory (1978), scaffolding refers to a kind of support that can be provided by both 
teachers and students. The scaffolding assists students to gain their learning objectives at their current level of ability. 
The LMB environment played as a scaffolding system in which the students exchanged their experiences and thoughts 
with each other in order to improve their understanding. According to the students’ feedback, due to not having the 
limitations of time and space, the students made use of the scaffolding in a relaxed mood at anytime anywhere. They 
learned independently outside the classroom by using the language learning materials offered in the LMB. The 
processes allow the students to be active participants in developing their own understanding of important concepts and 
achieve their learning goals (Peters et al. 2003). Students can learn best when they can discuss and exchange their 
understanding with others. As Vygotsky believed that learning happens within the ZPD, and the purpose of learning is 
to build new abilities. He also asserted that social-recognition development and stated that social interactions are the 
basis of the internalization process. The student's purpose is to transform social knowledge into individual knowledge.  
Based on the students’ responses, the time given for the English course was not sufficient for them to improve their 
English language skills. They believe that the limitations of learning time and space do not allow them to have 
sufficient amount of sharing ideas and suggestions in the classroom. That is in line with Bloch (2004) who stated that 
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“blog enables individuals to express their thoughts at their own pace and in their own space so that, in contrast to 
traditional classroom settings, blog learners do not have to compete with their classmates for the instructor’s attention”. 
By providing sufficient learning time and the opportunity of having a continuous learning system, the students enhanced 
their language learning and language acquisition processes.  Black (2005) believes that “Unlike traditional teaching 
where the instructor or a few students may dominate the discussion, the blog allows all voices to be heard. Even those 
students who may be intimidated by speaking in front of their peers, or those who need more time to respond are easily 
able to express their thoughts more freely and descriptively”. Krashen (1987) believes that comprehensible input is a 
sufficient condition for language acquisition and he also asserts that no language will be acquired in the presence of the 
affective filter. This means it is easier for the student to acquire a language when she/he is not tense, nervous, or board. 
If the students feel nervous or tense during the learning process, they will learn neither the contents nor a new language, 
even if the input is comprehensible. Higher affective filters prevent them from successfully processing input. In other 
words, low filter can help the learners become more open to the language input. The strength of the filter itself is 
determined by affective factors of learner anxiety, self-confidence, and motivation.  
By making use of the comprehensive inputs provided in the LMB the students learned and acquired the language. They 
were involved in the learning and acquisition processes comfortably. As it is mentioned earlier, the students agreed that 
sometimes they feel stressed out while learning in the classroom due to lack of time. Based on the students’ feedback, 
some of the students were not feeling comfortable in the classroom because they felt shy or less confident to speak in 
English Language because of poor speaking skill. The feeling of anxious and stress can affect the whole learning 
process. On the other hand, they believe that they never felt stressful and board while learning via the LMB and sharing 
their ideas and tasks in the forum. According to their responses, they were satisfied to have enough time to answer the 
questions in the LMB, share their ideas, and make use of the language learning materials. Hanson-Smith (2001) stated 
that “blog provides a safer and more relaxed environment for language learners, especially for the shy or less confident 
ones”. Based on Maslow’s hierarchy of needs (1943), safety refers to shelter, including a sense of familiarity and 
comfort. According to him, without safety, people feel worried and uncertain. Whereas learning through online 
platforms such as the LMB, potentially eases some stressful factors found in a traditional classroom setting such as: 
limitation of flexibility with time and location as well as boundary of learning space. According to the obtained data, the 
students were relaxed and comfortable while using the LMB as they were not tense or worried.  
5. Conclusion 
The results of the study showed that the LMB played an important role as a language learning platform outside the 
classroom. The scaffolding language learning materials in the LMB assisted the students to enhance their language 
learning and language acquisition processes and made them independent learners. Having sufficient learning time was 
one of the significant factors that helped them make use of the provided language learning guides and interact with one 
another in the LMB. Due to not facing learning time and space limitations, the students improved their knowledge and 
information in a peaceful online platform. Hence, integrating the LMB into the English language classes is very helpful 
and supportive in order to compensate the constraints of learning time and space as well as enhancing students’ 
language learning and language acquisition processes.   
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